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Introduction.
Currently, the education in Ukraine is focused on competent, career-based and learner-centred approaches. One of the main characteristics of the competent approach is the focus on the formation of communicative competence in particular. Communicative competence determines the competitiveness of a specialist in a labour work market and the specialist to interact globally. The success in communication depends on the formation of linguistic, speech and socio-cultural competencies in the interlocutors. To increase the competitiveness of Ukrainian specialists in the world labour market, a modern specialist, in addition to a high level of professional knowledge, should master foreign-language communicative competence. As a rule, language instructors focus on developing four basic skills: speaking, reading, listening and writing. However, these skills are components of only speech competence, while foreign language competence includes a set of other competencies that are not less important than speech competence. That is why the aim of the present study is:
1. to analyze the scientific literature on the problem of research and find out the essence of the basic concepts of research: «competence», «communicative competence», «foreign-language communicative competence;
2. to examine all components of foreign language competence;
3. to determine the activities that can assist in developing foreign language competence.
Research results.
Competence is a qualitative characteristic of the personality, that allows the individual not only to know and be able, but also to act effectively in a particular situation. In modern pedagogical literature, the concept of «competence» is defined as:
· the ability to apply knowledge and skills that ensure the active use of educational achievements in new situations [20]. 
· integral characteristics of the individual, which determines the ability to solve typical and atypical problem situations that arise in the everyday and professional sphere [41, p. 254–262.];
· good awareness of something, the scope of powers of a person, organization, institution [35];
· a common ability based on knowledge, values, abilities and experience gained during learning [46];
· a dynamic combination of knowledge and practical skills, professional, ideological and civic qualities, ways of thinking, moral and ethical values, which determines the ability of a person to successfully carry out professional and further educational activities and is the result of training at a certain level of higher education [37].
A foreign-language competence is the ability to communicate in different situations in the process of interaction with other participants in communication; the ability to properly use the language system, to know language norms, to choose the right communicative behaviour.
Ukrainian researchers give the following definitions of the term:
· knowledge of the language, high level of proficiency in practice not only verbal, but also non-verbal means, but also the experience of knowledge and operation of the language at a variation and adaptive level, depending on a certain specific speech situation [32, p. 14].
· the ability to successfully meet individual and social needs, act and perform tasks. It is based on knowledge, skills and abilities, but it does not run out of them, necessarily covering the personal attitude of a person to them, as well as his experience, which allows him to «weave» this knowledge into what he already knew, and his ability to understand the life situation in which he can apply them [40, p.12]
· a set of abilities, knowledge, skills, attitudes, values, initiatives and communicative experience of the individual necessary for understanding other people's and producing their programs of speech behaviour, adequate to goals, spheres, situations of communication [13, p. 160].
All of the above makes it possible to conclude that foreign-language competence is an established set of knowledge, skills and personal qualities, the level of formation of which will allow a future specialist in a certain field to effectively organize and implement the foreign language, namely, interlingua, intercultural and interpersonal communication [8].
Two types of competencies in foreign language learning are distinguished according to the materials of the Council of Europe: general and communicative competencies. General competence includes the ability to learn, existential competence, declarative knowledge, skills and abilities. Communicative competence includes linguistic, sociolinguistic and pragmatic competence. [18, p. 33].
The term «communicative competence», was first developed by D. Hymes. He defined the term as «knowledge that provides the individual with the ability to carry out functionally directed speech communication, that is, what those who speak need to know to succeed in communication in the environment of foreign-language culture». Language instructors state that communicative competence is often understood in a narrow sense, putting it on a par with speech, linguistic, ethnocultural. Authors B. Bloom, G. Mados and J. Hastings and M. Kenel determine the communicative competence as a complex, systemic formation, in the structure of which there are four components (types of competencies):
1. discursive competence (the ability to combine individual sentences into a coherent oral or written message, discourse, using a variety of syntactic and semantic means of cogesia);
2. sociolinguistic competence (the ability to understand and produce phrases and sentences with such a form and meaning that correspond to a certain sociolinguistic context of the locative act of communication; (allocative act is the embodiment in the expression that arises in the process of speech, a certain communicative purpose);
3. strategic competence (the ability to effectively participate in communication, choosing the right strategy for discourse, if communication is threatened by rupture due to noise, incomplete competence, etc., as well as an adequate strategy to improve communication efficiency);
4. linguistic competence (the ability to understand and produce statements already learned or similar to them, as well as the potential ability to understand new, unexplored statements) [3].
N.M. Bidiuk considers the structure of foreign-language communicative competence as a set of goals of learning in various types of speech activity (listening, speaking, reading, knowledge (speech, language, paralinguistic, linguistic, moral and ethical) and experience (communicative, methodical, technological) as a result of communicative activities in communication [13, p. 160].
N.B. Zavinychenko identifies the following components of foreign-language communicative competence:
1. Gnostic: a system of knowledge about the essence and features of communication in general and professional in particular; knowledge of the styles of foreign communication, general cultural competence.
2. Communicative: communicative skills that allow you to establish contact with the interlocutor, manage the situation of interaction with the subject of foreign communication; culture of speech; expressive skills; perceptual and reflexive skills that provide the possibility of knowing the inner world of the partner communication and understanding oneself.
3. Emotional: humanistic attitude to communication, interest in another person; willingness to enter into personal, dialogue relationships, developed empathy and reflection; high level of identification with professional and social roles performed; positive I-concept and psycho-emotional state [18, p. 46 ].
To our point of view, the components of foreign language competence, given by the Council of Europe, is the most complete and suitable for educational establishments. Communicative competence includes speech competence (listening, speaking, reading, writing); language competence (lexical, phonetic, spelling knowledge); discursive competence; sociocultural and sociolinguistic competence; strategic competence. Figure 1 represents the structural components of FL competence.
Figure 1 shows that all the components are not isolated from each other and they should be considered during foreign language learning.
Speech competences
Speech competencies are the ability to adequately use language in specific situations, the ability to practically use knowledge of the language in the process of communication while using both speech and non-speech (facial expressions, gestures, movements) and intonation means of expressiveness. Speech competence involves such activities as writing, reading, listening, speaking. The issue of defining speech competence and the peculiarities of its formation and content is covered in publications I. Sekret [40], L. Nahirnyi [30], I. Kulish [26]. Issues of foreign-language speech competence as a complex multicomponent phenomenon were reflected in the research of O. Tynkaliuk [43], O. Izmailova examined the formation of foreign language competence as a component of communicative culture [22].
Analyzing the knowledge, English language proficiency of first-year students, the authors of monography note that their speech competence requires significant improvement. Therefore, teachers face the task of forming students' respective speech competencies in speaking, reading, writing and listening [27]. The formation of speech competence occurs only in cases where the teacher works in conjunction with all the components: listening, speaking, reading and writing. All these types of speech competencies are closely related, so it is impossible to improve speech competence in general, working on only one or two of its types. The authors created exercises for developing foreign language competencies. O. B Bihich, N. F. Borisko and G. E. Boretska state that creating a rational exercise system is the key to solving the problem of foreign language competence formation [12, p. 187].
Fig. 1. Components of foreign language competence

A lot of research studies have been conveyed with the students of different specialties to prove the efficacy of implementing various learning technology to enhance developing foreign communicative competence: They are business and role-playing games, EFL classes in the form of workshops, case studies, projects, coaching, and multimedia presentations [26]. Recently the research on improving FL competencies through digital tools gained popularity. Using podcasts, for example, can help to develop students’ listening and speaking skills [5, 7]. Various vocabulary platforms improve both general and professional vocabulary acquisition [6].
Language competences
Language competencies are the assimilation and awareness of linguistic norms that have developed historically, the mastery of the code of speech and its adequate application in any human activity during the use of a particular language. Language competencies include knowledge of basic linguistic concepts, units, categories of all levels, rules for building language structures; knowledge of language grammar, sufficient vocabulary, stylistic skills. Language competence involves mastering knowledge of vocabulary, grammar, phonetics, spelling and the formation of appropriate skills: phonetic, lexical, grammatical, morphological, syntactic, spelling, graphic and calligraphic. Phonetic competence involves the students' possession of sounds, sound combinations, accents and basic intonation models. Important during the training of foreign-language phonetics is listening to samples of pronunciation of native speakers of the language being studied. Some researchers claim that it is also very important to record the speech of the student himself, which allows him to hear himself from the side, compared with the sample, and then make adjustments [45]. Here some digital tools can be used, namely computer and Smartphone applications that provide for the mode of operation with the microphone. One of such tools is known as Audacity. It is a programme that helps to create self-made podcasts that can be used in self-study and shared among podcasts users. 








Table 1
Types of exercises for the formation of foreign-language communicative competence
	Types of exercises
	Non-communicative
	Conditional-communicative
	Communicative

	
	Types of exercises
	Types of exercises
	Types of exercises

	Receptive
	Perception and recognition/ differentiation/identification 1 of sound, intonation model; graphemes, lexical unit 
	Listening or reading messages, questions, orders, etc. at the level of phrase/ sentence or mini-text (over-phrase and dialogical unity)
	Listening or reading text to obtain information

	Receptive - reproductive
	[bookmark: _GoBack]Imitation of sounds, lexical unit, sentences; insertion of lexical unit, change of gram1 of the tic form, translation of individual words/ sentences; narrowing and expanding the text, combining simple sentences into complex sentences of the submitted words: memorization by the heart of lexical units, sentences, texts; a retelling of the text known to listeners
	Imitation of a speech sample, substitution in speech sample, transformation of the speech sample, expansion of speech sample, completion of the speech sample, answers to questions of different types and asking different questions, translation of the text, but on behalf of one of the characters or with certain changes
	Retelling text unknown to listeners

	Productive
	Does not exist
	Unification of the speech sample (single-structure and multi-structure) into the unity; unification of the WM into dialogue unity (questions – answer, questions – counter-questions, messages – messages, messages – questions, inducements – consent/ refusal, etc.)
	Notification of a certain fact/ facts; description (person, weather, apartments, etc.); a story about some events/ facts; proof of certain provisions; a conversation between a student/ student and a teacher, between two students, a group conversation; writing a note, letter, brief biography, plan, abstracts, reports, etc.



Competence in the technique of writing is the ability of a person to correct the calligraphic and spelling design of a written statement, which is based on a complex and dynamic interaction of relevant skills, knowledge and speech competence. Competence in writing techniques includes graphic and spelling skills, as well as awareness of the peculiarities of writing techniques in a foreign language.
Graphic writing skills are the skills of correctly drawing letters and connecting them in a word. Spelling skills are the skills of writing words following the rules for the use of written signs in each specific word [28].
Sociocultural competence
Sociocultural competence consists of country competence – knowledge of students about the culture of the country whose language is studied; cross-cultural competence, which implies the possession of students' peculiarities of speech and non-native behaviour of speakers.
The problems of mastering the relevant culture in the process of learning a foreign language were reflected in the scientific research of B. Blazhina [14], R. Hryshakova [16], I. Zakir’ianova [21], V. Topalova [44]. Analysis of the results highlighted in the studies of these scientists showed that most of them see the effectiveness of this process in the formation of socio-cultural competence in the process of learning a foreign language in students or students. Before we start the analysis of the «sociocultural competence» term, we draw attention to the fact that knowledge of a foreign language does not yet guarantee successful participation in intercultural communication. During foreign-language communication between representatives of different cultures, and even more so (social spheres, there may be a complete misunderstanding, a state of «culture shock» and a reassessment of the similarities of native and foreign-language culture. It should be noted that all components of sociocultural competence are interrelated through the concept of cultural and social contexts. If the context of culture implies knowledge of the realities common to the entire native speaker people, then the social context is the knowledge of the specific social conditions of communication adopted in the country whose language is studied [26]. 
One of the first interpretations of the phenomenon of «sociocultural competence» was proposed by the Council of Europe experts Jan van Ek and John L.M. Trim in the study «Threshold 1990». According to this document, socio-cultural competence is defined as an aspect of the communicative ability of the individual, which contains those specific features of society and its culture (the ability to adequately interact in situations of everyday life, the formation and maintenance of social contacts through communication), which are manifested in the communicative behaviour of members of this society. I. Protsiuk interprets the concept of «socio-cultural competence» as knowledge of elements of national culture, national and cultural specificity of language behaviour of speakers of the relevant language and the ability to use such elements of the socio-cultural context as customs, rules, norms, country-specific knowledge of the native speaker [38].
Sociocultural competence has a structure that includes the following components:
· socio-cultural knowledge (information about the country of the language under study, spiritual values and cultural traditions, features of the national mentality);
· experience of communication (choice of an acceptable style of communication, correct interpretation of the phenomena of foreign-language culture);
· personal attitude to the facts of foreign-language culture (including the ability to resolve sociocultural conflicts in the communication);
· proficiency in the methods of language application – the correct use of socially labelled language units in a speech in various spheres of intercultural communication, susceptibility to similarity and differences between native and foreign-language sociocultural phenomena.
Y. Bezvin proposes the following structure of socio-cultural competence:
· lingual-Ukrainian component (vocabulary with socio-cultural semantics);
· cultural component (socio-cultural, historical and cultural, ethnocultural background);
· sociolinguistic component (linguistic features of social groups);
· socio-psychological component (nationally specific behaviors) [10].
According to S. Nikolaieva, it is possible to achieve interrelationship in the teaching of the language and culture of the people only due to certain goals: practical, educational, educational and developing. It should be noted that in the process of learning English, familiarizing students with the culture of the people increases all four roles of learning a foreign language, expanding their worldview, forming an interest in mastering the language [32, p. 40]. L. Berezenska and N Sivaieva claim that the formation of socio-cultural competence of students should take place based on:
1. careful selection of adapted material of socio-cultural direction and authentic texts;
2. performing communicative exercises that promote intercultural communication in typical areas of activity;
3. implementation of linguistic exercises and tasks using the visibility of socio-cultural content to automate skills and abilities;
4. use of a certain algorithm for processing material to form proper sociocultural competence[11, p. 119].
Sociolinguistic competence
Sociolinguistic competence is a component of sociocultural competence It reflects the social conditions for the use of language and includes social norms: rules of good tone, norms of communication between representatives of different generations, sexes, classes and social groups, language design of certain rituals adopted in this society.
It should be noted that persons competent in sociolinguistic terms know the required number of formulas for greeting and appeal, as well as distinguish expressions according to the degree of their rudeness. They have extralinguistic means of communication, idiomatic formulas, know the subtext of colloquial phrases and, most importantly, have a good idea of the life context.
The problems of the formation of sociolinguistic competence became the subject of research by scientists on methodologists V. André, H. Tyne [1], Y. R. Barzallo [2], E.V. Dolynskyi [17], V.O. Kalinin [23], G.V. Kytsak [24], L.F. Sokolova [42].
The first linguists who developed the concepts of sociolinguistics were D. Hymes and William Labov. Schematically sociolinguistic aspects of speech according to D. Hymes are presented in Table 2 [24].
Sociolinguistic competence is the ability to use the rules of dialect and spoken speech in communication [15, p. 146]. It ensures the formation of skills of use in the process of communication with speech patterns and special rules of speech behaviour, which are characteristic of the country whose language is studied. Sociolinguistic competence can be also defined as the ability of those who learn a foreign language to produce and recognize the style of speech following this communicative situation. According to European Recommendations on Language Education: Study, Teaching, Evaluation, the concept of sociolinguistic competence is considered in close connection with socio-cultural aspects, defining language as a socio-cultural phenomenon, namely the concept as knowledge and skills necessary for the use of language in certain social conditions. Sociolinguistic competence is associated with «linguistic markers of social relations, rules of courtesy, expressions of popular wisdom, differences in speech registers, dialects and accents [18, p. 118].
Table 2
Sociolinguistic aspects of language and speech according to D. Hymes
	S-P-E-A-K-I-N-G

	S
	Setting
	(setting): place, moment and surroundings when speaking

	P
	Participants
	the participants, not only those who speak in this situation 

	E
	Ends
	(purposefulness): the purpose of the meeting

	A
	Acts
	(actions, or products of action): statements

	K
	Keys
	(shades of sound): rhythmic characteristics (sound, tone, etc.) of statements

	I
	Instrumentalities
	(means of communication): language, written, oral, sung, dialects (sociolects) and speech levels

	N
	Norms
	(norms): norms of interaction regulating speech and interpretation; influence through socio-cultural insolences

	G
	Genres
	(types of speech): categories by which members of the same community classify types of verbal activity (fairy tales, stories, anecdotes, dramas, etc.)



A set of activities has been suggested to develop sociolinguistic competence with the students, such as web forum, Internet, problematic approach, project technology, authentic texts, etc.
Strategic competence
The concept of «strategic competence» was introduced into pedagogical science in 1980, as a result of scientific cooperation between M. Canale and M. Swain. The authors defined it while perfect possession of verbal and nonverbal communication strategies that may be involved to compensate for the disruption in it caused by the existing conditions of the communication situation limiting it, or imperfect competence [4].
The content analysis of 29 definitions of the term «strategic competence»,  foreign-language strategic competence is the ability to use verbal and nonverbal communicative methods (strategies) to prevent or compensate for disruption in the process of intercultural communication, as well as the effective achievement of its goals, deepening knowledge of the language, obtaining speech and social experience in conditions of insufficient communicative competence of interlocutors or an unfavourable speech situation [47]. It allows students to overcome difficulties that arise in the process of communicating in a foreign language. According to T. Oliinyk, strategic competence is cyclical, that is, each of its cycles includes certain levels: to understand and analyse their strategies; enrich the scope of strategies as a result of collective discussion and own observations; familiarization with other strategies; training new strategies, choosing the most effective of them; the use of «dying tips»; conclusions regarding expedient strategies [36]. Y. Nevidoma states that strategic competence implies the presence of knowledge of its psychological characteristics (verbal and non-verbal means of coverage in communicating the shortcomings of foreign language proficiency); learning strategies (knowledge of grammatical units and word formation, which help to use logical guessing); communicative strategies (using the layout of actions and behaviour in a speech to get a positive result of the communicative goals) and proper skills and abilities (to realize their psychological characteristics); selection and expedient use of educational strategies in tasks and individual psychological characteristics; selection and use of communicative strategies under the situation of communication. Strategic competence is realized through the use of two types of strategies: educational and communicative. In general, strategies are not divided into educational and communicative, because when learning a foreign language, the same strategy can be both educational and communicative, for example, when using it in real communication. The strategies of these groups are divided into direct, indirect and compensatory.
Direct training strategies relate directly to actions with speech and speech material. These are memorization strategies (mnemonic strategies) and cognitive ones. They form skills in vocabulary, grammar, phonetics, spelling and develop the ability to read, speak, write and listen, that is, optimize the processes of formation of linguistic and speech competencies [31, p. 446].
Memorization strategies can be used to study language material and to form speech competencies. They include strategies for creating mental connections: classification, grouping, combining, using a variety of image methods, maps, diagrams, keywords and words about yourself [31, p. 447].
Cognitive strategies are used to analyze and transform educational material. They outline the selection of material following the purpose of training, the search for the necessary information, the allocation of basic thought, work with sound and graphic forms, the use of formulas on the model, the crossing of the material, contrasting and comparable analysis of expressions, the translation of their meaning, the summary of the main text, the preparation of the program and the definition of abstracts, the analysis of work.
The following cognitive strategies play an important role in the development of grammatical material: clarifying the rules and selecting cases before them; individual drawing up of rules based on examples of the use of grammatical structure; construction of a model of illustration of grammatical material; deductive substantiation and argumentation of grammatical phenomena. To teach reading and listening, important strategies are those that determine the type, actors, time, place of the listened or read text. Since writing is closely related to speaking, the above strategies can be used to develop the strategic competence of writing. In a written speech, you can use cognitive strategies: checking what is written, noting thoughts during written work, paraphrasing or replacing words [31, p. 448]. Indirect strategies are more related to the educational process, however, many of them are important in communication, so they can also be attributed to communicative ones – they support and encourage the study of a foreign language based on the student's educational activities, emotions and behavior, without using language. They are divided into social, affective and metacognitive [31, p. 449]. Social strategies provide for the ability and desire to communicate in a foreign language with teachers and peers and persons who speak this language. We can highlight the following social strategies: asking for help and explaining the incomprehensible; asking questions to clarify, confirm or correct certain information; creating small groups for joint learning; cooperation with native speakers; communication via the Internet; ability to adapt to others – to develop an understanding of the culture, thoughts and feelings of others, understanding the culture of the people whose language is studied [31, p. 449].
Affective strategies help to overcome fear, are a means of self-encouragement, associative words – «control of emotions», «positive thinking» [39, p. 254].
They predict the reduction of anxiety with the method of complacency and meditation; the ability to turn on music in the background during classes and independent work; watching films in a foreign language studied; creation of positive settings (on the possibility of completing the task); overcome the fear of mistakes when communicating in a foreign language [31, p. 449].
Metacognitive strategies («organize», «plan», «check», «evaluate») are strategies that include concentration on learning, thinking about the learning process and planning it, the ability to manage the learning process, using certain strategies during the task, highlighting the main and secondary; planning the sequence of his work with speech and speech material; establishing a language connection of new and already studied material; ability to plan repetition correctly; maintaining a dictionary to record new words; self-verification of the use of language means with the help of the following components: visual monitoring of audio monitoring, grammatical monitoring; self-control and self-assessment of learning outcomes. Metacognitive strategies can also be used in real communication in a foreign language.
Compensatory strategies can be considered communicative strategies, but they can be used in the process of mastering a foreign language, keywords - «overcome», «solve» (methods of finding a person's way out of the situation are used, due to the lack of necessary knowledge and skills and their replacement). They are conditionally divided into two subcategories: educational and communicative. Since these are learning strategies, they have an induction of repetition, transfer, classification, deduction.
Compensatory communication strategies are plans that can solve problems to achieve communicative goals. In pedagogy, compensatory strategies are given, which are compared with reductive strategies or avoidance strategies. They aim to avoid risk by changing the purpose of their speech; applying this goal incompetence; avoiding problematic topics, difficult messages and critical statements; collapse a message. replacement of the essence of the concept [29].
Teaching listening comprehension, for instance, should include three phases: Pretext, text and posttest stages are stages of working with audio text that is interconnected. The positive implementation of the exercises of the pretext stage, the purpose of which in our study is to introduce students into the context of audio messaging, familiarization with listening strategies, concentrating on grammatical, phonetic and lexical materials, the characteristics of the installation of communication on listening, contributes to the development of listening skills at the text and posttest stages [15].
Different activities can be used to enhance listening comprehension through strategy competence. It is very important to teach the students to distinguish different genres of audio or video information such as advertisements, news, interview, lectures etc. The students will be prepared to listen to particular vocabulary and grammar which correspond to a certain genre and use where necessary the context-guessing technique. Such activities as matching, gap-filling, multiple-choice, headings, watching a video with the sound off, focusing on the headings, notices, captions presented to the students on the screen and making use of the photos, pictures, graphs in lexical and grammar contexts can benefit developing listening comprehension skills. 
As far as reading strategies are concerned there are four types of reading strategies: planning; execution; inspections and corrections. The planning strategy in reading contains a reading process plan (checks the level of adequacy of available knowledge, determines and organizes the elimination of the lack of knowledge); solving the topic of the text by its structural elements and by figures, tables, diagrams; forecasting the content of the text to be read. Implementation strategies in reading are based on «building a representation of the expression of meanings and hypotheses, as well as the communicative intentions behind them [33, p. 68]. Strategies of this group include the concept of the main bottom; thinking about what you read; the use of semantic words and phrases to guess their meaning; analysis of the read parts of the text using the pause in the reading process; search for the main and secondary information and the definition of specific facts; application of linguistic keys and contextual guesswork; translation into a language that is complex in understanding fragments of text. Strategies of this group include the concept of the main bottom; thinking about what you read; the use of semantic words and phrases to guess their meaning; analysis of the read parts of the text using the pause in the reading process; search for the main and secondary information and the definition of specific facts; application of linguistic keys and contextual guesswork; translation into a language that is complex in understanding fragments of text [15].
Thus, the strategies in compression include paraphrasing heavy lexical and grammatical structures; Synthesis of selected items in the text; generalization by synthesis of the most important facts; combining text predicates. Evaluation strategies test the effectiveness of the submitted reading model, which contributes to understanding what is read [9, p. 93].
The language instructor can use the following activities to develop planning reading strategies: predicting the text context through analyzing its heading and structure. The second stage includes gap-filling, multiple-choice to determine the main idea of the text, changing the word form, reading and rereading in different modes; determination of basic and secondary information; analysis of reading text fragments, restoration of chronological sequence.
The main requirements for exercises for the development of speech skills are the following: To provide a speech and thinking task of different levels; to ensure the natural situation of training; to present a new speech situation; take care of the student's proactive motivation; the development of speech should be associated with the activities of the student; ensure maximum and constant combining of speech material; the exercise must be monolingual. Exercises for learning to overcome difficulties arising in the process of communication (exercises for learning how to ask a question to a communication partner, exercises for updating the material learned), and exercises for teaching analysis and argumentation) can also be used to develop strategic competence.
The formation of strategic competence during the training of written speech most effectively occurs during the training of students of creative writing (a special type of written speech that occurs reflexively, the result of which is a unique material – a story, an essay, a poem). It is advisable to carry out the work in three stages: the initial stage, the implementation stage and the final one. In the course of creative writing training, the following types of strategies are involved: compressor, metacognitive and discourse strategies that activate the ability to express thoughts in written form, provide meaningful, compositional, structural integrity of the text, paraphrase sentences in written form, analyze text, correct and find errors, in a short time logically formulate and construct an opinion in written form, and work in groups, collectively formulate an opinion in written form.
A special place in modern research on foreign-language competencies is devoted to the formation of discursive competence, which is the least researched in the field of foreign language learning theory. In the modern scientific paradigm, the concept of «discourse» is most often used to refer to the text in the event aspect. Accordingly, in the process of teaching a foreign language, an important place should be filled with familiarization and mastery of discursive models of communication. Working with discourse contributes to the formation of skills to navigate the communicative situation, take into account the context of communicative interaction, select relevant situations of discourse, distinguish and use key markers of discourses. For discursive competence, such issues as defining the topic, the direction of speech, logical methods of storytelling (analysis, synthesis, comparison, generalization), ways of communication of speech through words, phrases, sentences, repetitions expressing subjective attitudes, linguistic means of creating emotional colouring, etc.
Discursive competence
Discursive competence is a complex multicomponent phenomenon that integrates a significant range of knowledge, skills and abilities. Discursive skills are the ability:
1. to build statements under certain lexical, grammatical, stylistic, compositional rules;
2. to combine individual sentences into coherent oral passages of discourse, using various syntactic and semantic means of cogesia;
3. to analyze the situation of communication and its components;
4. to take into account the context of communicative interaction;
5. to design communication, determining the model of building discourse and language means of its implementation;
6. to interpret the discourse by the communicative situation;
7. to structure the discourse following the characteristics of the functional style and genre form;
8. to regulate the general modality of discourse;
9. to highlight linguistic and extra-linguistic parameters of discourse;
10. to establish and be aware of the connection of language means with the extra-linguistic aspects of communication.
The English-language oral discursive competence of language students is the ability of the linguistic personality to build, perceive and interpret nomological and dialogue oral discourses in English under communicative intention within the framework of professional-pedagogical communication, taking into account the specifics of their semantic and grammatical organization at the macro and micro levels and the relationship of extra-linguistic and linguistic factors. Therefore, the content of the formation of discursive competence involves the acquisition by students of knowledge about the peculiarities of discursive phenomena in their field, the formation of students' discursive skills in English. Among the self-research tasks, we recommend project work, that involves searching for information on a particular topic in internet sources and presenting it in the form of messages, presentations or reports at classroom classes. Video presentation, which is a type of project method, can also be used to improve discursive competence. We recommended using role games. These performances can be recorded for further presentation to the audience and discussion in groups. It should be noted that this type of work allows students to demonstrate the prevailing discursive skills in English, as well as to get acquainted with the thoughts of representatives of the older generation on a certain topic and with the vision of the problem by carriers of а foreign language culture. The implementation of online conferences encourages students to interactive activities and gives positive results developing discursive competence since communication takes place in real-time and is characterized by all the features of oral speech.
Conclusions.
The primary goal in learning a foreign language is the formation of key competencies, the main of which is communicative competence. One of the key components of communicative professional competence is strategic competence, which is a necessary prerequisite for successful language interaction. The results of the present study revealed that language instructors shouldn't focus on developing only speech competencies. Full-value EFL teaching should incorporate the activities that can help to enhance language, strategic, discursive competencies. Such activities should address the students' EFL proficiency, general and career-based content with a strong focus on technology. Further research will consider the designing of tasks on developing all EFL competencies through computer and smartphone applications.
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Communicative competence 


Speech competence (listening, speaking, reading, writing) 


Language competence (lexical, phonetic, spelling knowledge) 


Discursive competence


Sociocultural and sociolinguistic competence
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